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 BDO CHRISTCHURCH AUDIT LIMITED 
 

 
 
 

INDEPENDENT AUDITOR’S REPORT 
 

TO THE READERS OF WAITĀKIRI PRIMARY SCHOOL’S FINANCIAL STATEMENTS 
FOR THE YEAR ENDED 31 DECEMBER 2025 

 
 
The Auditor-General is the auditor of Waitākiri Primary School (the School). The Auditor-General 
has appointed me, Amy Goodman, using the staff and resources of BDO Christchurch Audit Limited, 
to carry out the audit of the financial statements of the School on pages 3 to 17, that comprise the 
statement of financial position as at 31 December 2025, the statement of comprehensive revenue 
and expense, statement of changes in net assets/equity and statement of cash flows for the year 
ended on that date, and the notes to the financial statements that include accounting policies and 
other explanatory information. 
 
Opinion 
 
In our opinion the financial statements:  
 
 present fairly, in all material respects: 

  
o the School’s financial position as at 31 December 2025; and 
 
o the financial performance and cash flows for the year then ended; and 

 
 comply with generally accepted accounting practice in New Zealand in accordance with 

Public Sector – Public Benefit Entity Standards, Reduced Disclosure Regime. 
 
Our audit was completed on 29th May 2026. This is the date at which our opinion is expressed. 
 
Basis for our opinion 
 
We carried out our audit in accordance with the Auditor-General’s Auditing Standards, which 
incorporate the Professional and Ethical Standards and the International Standards on Auditing 
(New Zealand) issued by the New Zealand Auditing and Assurance Standards Board. Our 
responsibilities under those standards are further described in the Responsibilities of the auditor 
section of our report. 
 
We have fulfilled our responsibilities in accordance with the Auditor-General’s Auditing Standards.  
 
We believe that the audit evidence we have obtained is sufficient and appropriate to provide a 
basis for our audit opinion. 
 
Responsibilities of the Board for the financial statements  
 
The Board is responsible on behalf of the School for preparing financial statements that are fairly 
presented and that comply with generally accepted accounting practice in New Zealand.  
 
The Board is responsible for such internal control as it determines is necessary to enable it to 
prepare financial statements that are free from material misstatement, whether due to fraud or 
error.  
 
In preparing the financial statements, the Board is responsible for assessing the School’s ability to 
continue as a going concern. The Board is also responsible for disclosing, as applicable, matters 
related to going concern and using the going concern basis of accounting, unless the Board intends 
to close or merge the School, or has no realistic alternative but to do so. 
 
The Board’s responsibilities arise from section 134 of the Education and Training Act 2020. 
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Responsibilities of the auditor for the audit of the financial statements  
 
Our objectives are to obtain reasonable assurance about whether the financial statements, as a 
whole, are free from material misstatement, whether due to fraud or error, and to issue an 
auditor’s report that includes our opinion.  
 
Reasonable assurance is a high level of assurance, but is not a guarantee that an audit carried out 
in accordance with the Auditor-General’s Auditing Standards will always detect a material 
misstatement when it exists. Misstatements are differences or omissions of amounts or disclosures, 
and can arise from fraud or error. Misstatements are considered material if, individually or in the 
aggregate, they could reasonably be expected to influence the decisions of readers taken on the 
basis of these financial statements. 
 
For the budget information reported in the financial statements, our procedures were limited to 
checking that the information agreed to the School’s approved budget. 
 
We did not evaluate the security and controls over the electronic publication of the financial 
statements.  
 
As part of an audit in accordance with the Auditor-General’s Auditing Standards, we exercise 
professional judgement and maintain professional scepticism throughout the audit. Also: 
 
 We identify and assess the risks of material misstatement of the financial statements, 

whether due to fraud or error, design and perform audit procedures responsive to those 
risks, and obtain audit evidence that is sufficient and appropriate to provide a basis for our 
opinion. The risk of not detecting a material misstatement resulting from fraud is higher 
than for one resulting from error, as fraud may involve collusion, forgery, intentional 
omissions, misrepresentations, or the override of internal control. 

 
 We obtain an understanding of internal control relevant to the audit in order to design 

audit procedures that are appropriate in the circumstances, but not for the purpose of 
expressing an opinion on the effectiveness of the School’s internal control. 

 
 We evaluate the appropriateness of accounting policies used and the reasonableness of 

accounting estimates and related disclosures made by the Board. 
 
 We conclude on the appropriateness of the use of the going concern basis of accounting by 

the Board and, based on the audit evidence obtained, whether a material uncertainty exists 
related to events or conditions that may cast significant doubt on the School’s ability to 
continue as a going concern. If we conclude that a material uncertainty exists, we are 
required to draw attention in our auditor’s report to the related disclosures in the financial 
statements or, if such disclosures are inadequate, to modify our opinion. Our conclusions 
are based on the audit evidence obtained up to the date of our auditor’s report. However, 
future events or conditions may cause the School to cease to continue as a going concern. 

 
 We evaluate the overall presentation, structure and content of the financial statements, 

including the disclosures, and whether the financial statements represent the underlying 
transactions and events in a manner that achieves fair presentation. 

 
We communicate with the Board regarding, among other matters, the planned scope and timing of 
the audit and significant audit findings, including any significant deficiencies in internal control 
that we identify during our audit.  
 
Our responsibilities arise from the Public Audit Act 2001. 
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Other information included in the Board’s annual report 
 
The Board is required to prepare an annual report which includes the annual financial statements 
and the audit report, as well as a Statement of Variance, an Evaluation of the School’s Students’ 
Progress and Achievement, a Statement of Compliance with Employment Policy, and a Statement of 
KiwiSport funding. The Board is responsible for the other information that it presents alongside its 
annual financial statements. 
 
The other information obtained at the date of our audit report includes copies of the Analysis of 
Variance, Members of the Board listing, Maths and Literacy Report, Statement of Compliance: Good 
Employer Obligations and Statement of KiwiSport Report. 
 
Our opinion on the financial statements does not cover the other information and we do not express 
any form of audit opinion or assurance conclusion thereon. 
 
In connection with our audit of the financial statements, our responsibility is to read the other 
information. In doing so, we consider whether the other information is materially inconsistent with 
the financial statements or our knowledge obtained in the audit or otherwise appears to be 
materially misstated. If, based on our work, we conclude that there is a material misstatement of 
this other information, we are required to report that fact. We have nothing to report in this 
regard. 
 
Independence 
 
We are independent of the School in accordance with the Auditor-General’s Auditing Standards, 
which incorporate the independence requirements of Professional and Ethical Standard 1 
International Code of Ethics for Assurance Practitioners (including International Independence 
Standards) (New Zealand) issued by the New Zealand Auditing and Assurance Standards Board. 
 
Other than in our capacity as auditor, we have no relationship with, or interests in, the School. 
 
 
 

 
Amy Goodman  
BDO Christchurch Audit Limited 
On behalf of the Auditor-General 
Christchurch, New Zealand 



2025 Analysis of Variance  

Annual Section Report Commentary 

NAG2A (b)(i) Areas of strength 

Reading: 

●​ We continue to use the Sharp Reading approach to teach reading in Ruru and Korimako. Hilton Ayrey, the developer, is continuing his research using a 

group of children from Ruru. He is ‘tweaking’ the approach to ensure it is aligned with the 2026 English curriculum. Hilton trains our new staff (at a much 

reduced cost) to ensure the practice is in place in all homegroups. Darren, as the Sharp coach at Waitākiri, liaises regularly with Hilton. We are due to 

have more training for the next stage of Sharp Reading this term. 

●​ Our Reading Support teacher, Sharen, has been partially funded by the MoE this year (only .15) and school has employed her for .4 and pays the 

difference from the Operations grant. She will take two small groups of children from Burwood and two from Ōtākaro 4x week. Sharen has been 

assessing the children to determine who will be in each of the groups.  

●​ The junior school has been a particular focus, Windsor and Burwood teachers have worked tirelessly to align their teaching of reading and writing to a 

Structured Literacy Approach. They have used the Phonics Plus books provided by the MoE as part of their programme.  

●​ The MoE Phonics Check assessment of children after 20 and 40 weeks at school was completed by Windsor teachers throughout the year and uploaded to 

the MoE website. This assessment has now been mandated, although the final version has not yet been released. 2025 results were very pleasing and 

reflect the effective and responsive teaching of the Windsor teachers and learning assistants. 

●​ We have a well resourced library that supports literacy. Our librarian, year 6 students and the Literacy Leader staff the library. The library has more of a 

‘reading for pleasure and interest’ focus rather than needing to also support inquiry learning as it did in the past. We have 7100 books after a major 

‘weed’ of the collection in term 4. A sale of the books that were no longer needed raised $862 which is supplementing our library budget. Our graphic 

novel collection has built up from almost nothing a couple of years ago to 478 books. Children borrowed 5000 graphic novels last year. We have 

introduced a new collection of lift the flap style books that children love reading in the library. Another collection that has been extended is the Look and 

Find books. Total borrowing from the library was 18000 books. We purchased 578 new books in 2025. It is rewarding to see children coming in to choose a 

book and commenting on how they enjoyed the book, author, series etc and recommending books to others. We source almost 400 additional books  

from the National Library each term to support inquiry learning and reading for engagement.  



●​ We purchased a new series of reading books for our Reading Support teacher to use with her small groups as she felt that the MoE Phonics Plus books 

moved too quickly for the children she supports. The children are enjoying the new books.  

 

Writing: 

●​ We continue to engage in high-quality PD- online workshops, in person and using our own teachers who have proven effective practice. 

●​ Teachers in years 1, 2, 5 and 6 have a resource to guide their practice in spelling/wordstudy. Much of the literacy budget was spent purchasing these 

resources in 2025. The year 3-4 resource will be available in term 2, we hope.  

●​ We have some expert teachers of writing. 

●​ The Literacy Leader is coaching four teachers who have asked for help in writing this term.  

●​ Our subscription to the Murray Gadd website with its supporting teaching resources is being well used and teachers are learning new strategies to teach 

writing by using the resource. 

Maths: 

●​ Our strong basic facts programme, combined with targeted, ability-based teaching, has continued to be highly successful. The maths leader works closely 

with studios to support effective grouping and provides guidance for staff. During 2025, some professional development focused on explicit teaching, 

aligned with the curriculum, and on using the Science of Learning to activate prior knowledge and help children make connections with numbers. In 2025, 

one senior studio trialled an online Basic Facts programme with positive results, and the other senior studio is now adopting this approach as well. 

●​ As part of the MOE rollout of resources, we organised Numicon resources for Yrs1-6. We sent 5 of our LAs on two training days in 2025 - they came back 

excited and passionate about how Numicon can support our students who are at the developing stage in maths. They immediately began working with 

some ākonga and immediately saw results.  

●​ ‘The New Zealand Curriculum prioritises regular, deliberate mathematics learning and the current one hour a day policy reflects that by encouraging 

schools to ensure students spend an average of one hour each day engaged in focused maths teaching and learning that is intentional, sequenced, and 

responsive to learner needs.  

 

Other strengths identified in the 2025 data: 

●​ Year 5 - 17%  exceeding curriculum expectations - with 24% (11/46 boys  compared to 9.4% of girls) and  69% proficient  - a total of 86% (well above 

schoolwide results) -  

●​ Year 6  87.5% of girls  were proficient and exceeding expectations compared to 78% of boys 

●​ Year 4 Maori - 82% (14/17) at proficient expectations. 



●​ Pakeha students - only 15% were developing expectations (49/326 ) 

●​ Asian cohort - 83% proficient  and 15% exceeding expectations 

●​ Of our 9 MELAA students (Middle Eastern, Latin American, African), all were at proficient or exceeding expectations 

NAG2A (b)(i) Areas for improvement 

Reading  - In 2026 our target will be the year 4 cohort as 25% were not Proficient at the year 3 level. 24/97, 17 boys and 7 girls, make up this group.  

Target - to increase the number of year 4 children who are Proficient as year 4 readers by 8 children to 83%. 

 

Writing - In 2026 our target group will be the year 3-6 cohort. We will target the year 3-4s spelling knowledge using the Pseudoword Assessment that they have 

completed this week as baseline data. Year 5-6 data from the Alphabetic Code assessment will allow us to track progress across the year. Staying the same stanine 

at the end of the year is good progress but we need to accelerate progress of lower stanine learners so they are closer to being Proficient. Our goal is to increase 

the stanines of all children in year 3 -6.                      

 

Maths:  

We identify the following areas for improvement in Maths: 

Māori cohort - To increase the number of Māori students who are  proficient and exceeding curriculum levels  from  

74.2% in 2025, which equates to 85 / 115 students. This year’s target is to aim for 77%, which equates to 97/127.  (12 students). Because of the increase in our Māo

cohort this year, we believe this would be an achievable target. 

 

Year 4 cohort - To increase the number of Year 4 students who are proficient and exceeding curriculum levels  from  

74.5% to 76 % (12 students).  27% of this cohort are Maori. 5% are Pasifika.  

 

 

NAG2A (b)(ii) Basis for identifying areas for improvement 

Annual achievement data for 2025 revealed the need for these target areas. Further analysis of the data has identified the specific target groups. In 

the first half of 2026 additional assessment will be undertaken to refine intentions and support plans   



NAG2A (b)(iii) Planned actions for lifting achievement 

See 2026 annual plans here    

NAG2A (b) (iv) Progress Statement 

Reading ( percentage at or above )        2018 79%,  2019 80%, 2020 77%, 2021 77%, 2022 81% , 2023 92%, 2024 82%, 2025 80% 

Weiting ( percentage at or above )         2018 72%,  2019 71%, 2020 77%, 2021 75%, 2022 76% , 2023 82%, 2024 74%, 2025 70% 

Mathematics ( percentage at or above )2018 81%,  2019 79%, 2020 81%, 2021 82%, 2022 85% , 2023 84% 2024 85%, 2025 83% 

 

Cumulative achievement data reveals students year on year achievement has remained relatively static in recent years.  

 

  

Analysis of Variance- 2025 

2025 Reading Target: 
We identified the following area for improvement in reading in 2025: 

Yr 3  reading - To increase the number of year 3 children who are reading at or above curriculum levels from 67/93  (70%) to  75/93 (80%)   (8 children) 

RESULTS: 

The target was not met as only 73% of the cohort were Proficient at the year 3 level. (71/92 children). Of the 8 children teachers identified as potentially being able 

to meet the expectation, three have received ongoing daily support from our Reading Support teacher (previously our Reading Recovery teacher) in year 2 and/or 3

has left school and one is leaving at the end of this term. Three children in the target group are now Proficient. 

60% males are Proficient/Exceeding which is well below females at 85% Proficient/Exceeding.  

The year 3 Māori children matched the overall % (73%) with PI and European/Pakeha groups both at 71%. 
 

2025 Writing Target: 
We identified the following area for improvement in writing in 2025: 

Yr 6 writing - To increase the number of year 6 children who are writing at or above curriculum levels from 46/79  (46%) to 55/79  (69%)     (9 children) 

https://docs.google.com/document/d/1EUkoHvOhy-Sk85tBpm_GGXyWOnkwMCzg/edit


RESULTS:  

The target was met by the end of the year as 71% of year 6s had met or exceeded curriculum expectation, ie “are Proficient and ready for the next year’s learning.” 

This is 63/88 of the year 6 cohort.  

Year 6 males achieved 61% compared to 82% of females. Māori (13chn) achieved 10% higher than the whole year 6 cohort at 81% and 13% higher than   

European/Pakeha at 69%.  

 

2025 MATHS Targets: 
We identified the following areas for improvement in Maths: 

Māori cohort - To increase the number of Māori students who are at or above curriculum levels from 81% to 85% (5 students).  

-​ To increase the % of Māori students achieving Above curriculum expectations from 5% to 8% ( 4 students) 

 

RESULT: At the end of 2025, we had 74.2%  (92/124) Exceeding or at Proficient curriculum level. We had an increase of Māori students Exceeding expectations, 

with 4 students across different year levels (meeting this target).  

We had 28 children starting at Waitākiri (not including NE). Of this cohort, 8 were Maori, with 63% of this group developing expectations. 

 

Year 6 cohort - To increase the number of year 6 children who are at or above curriculum levels from 79% to 86% (6 students) 

 

RESULT: A pleasing result with close to achieving the target. 15% exceeding expectations and 67.6% proficient, which means 82.6% proficient /exceeding 

curriculum expectations. Of the 15% exceeding, 6/40 were female, and 7/46 were male (15% of girls as well as boys at the Year 6 level). 

 

 
 
 
 



REAL Heroes making REAL CHOICES 
          Hanga kōwhiringa tūturu 

 
Maths and Literacy Report Term One 2026 

Date: Term 1 Wk 3       Reviewers: Kaye Royle and Jacqui Malham 
  Teachers in Charge of Curriculum areas: Kaye Royle (Maths) and Jacqui Malham (Literacy) 

 
In our report this year, we will be describing achievements using different descriptors. This is a mandated requirement by the MoE, which includes five new 
descriptors: Exceeding, Proficient, Consolidating, Developing and Emerging. These have to be used in reporting to parents twice-yearly in written reports as well. 

 
 

 
 

​ ​ READING 
2025 Reading Target: 
We identified the following area for improvement in reading in 2025: 

Yr 3  reading - To increase the number of year 3 children who are reading at or above curriculum levels from 67/93  (70%) to  75/93 (80%)   (8 children) 

RESULTS: 

The target was not met as only 73% of the cohort were Proficient at the year 3 level. (71/92 children). Of the 8 children teachers identified as potentially being able     

to meet the expectation, three have received ongoing daily support from our Reading Support teacher (previously our Reading Recovery teacher) in year 2 and/or 

3, one has left school and one is leaving at the end of this term. Three children in the target group are now Proficient. 

60% males are Proficient/Exceeding which is well below females at 85% Proficient/Exceeding.  

The year 3 Māori children matched the overall % (73%) with PI and European/Pakeha groups both at 71%. 



 

SCHOOLWIDE ACHIEVEMENT OVER TIME - READING 

 
 

 

 

 

 

 
●​ 80% of Waitākiri students were Proficient in reading at the end of 2025. This is a similar result from previous years (see table above), with an 

unusually high result in 2023 which goes against the usual trend which we couldn’t identify what specifically had caused the spike.  
●​ Across the different groups, the following % were Proficient or Exceeding. (previously called At or Above) 

​     All chn 80%, boys 74%, girls 83%, Māori 73% and European/Pakeha 81%, Pasifika 77%, Asian 85%  
●​ The difference between achievement of boys and girls in reading continues to be wide. 30% of boys compared to 15% of girls are not yet Proficient 

in reading at their year level (are Developing).  
●​ Year 4 was the highest achieving year level at 86% and Year 3 was the lowest group at 73%. Two groups of year 3 children will be seen 4x week by 

Sharen this year using a Structured Literacy approach in an attempt to boost their reading achievement. The Structured Literacy approach in reading 
will be supported by the spelling and wordstudy resource we are implementing across the school this year. 

 

MĀORI Achievement in Reading 

 
 
 
 
 
 
 
 
 
 
 
 

●​ Overall there are 5 more Māori students who are not at the Proficient level for their year at school now compared to 2024. Three Māori students in 
this group have left Waitākiri as year 6s. Three less Māori children are exceeding expectations currently than in 2024. 

●​ The number of Māori children consolidating/developing their achievement in maths (25%) and reading is very similar (26%). The number of Māori 
children consolidating/developing in writing (37%). This discrepancy is no surprise. 

●​ Across the school 15 Māori boys and 13 Māori girls are consolidating/developing in reading. 

Year  2018 2019 2020 2021 2022 2023 2024 2025 

% meeting 
expectations 

79% 80% 77% 77% 
 

81% 92% 82% 80% 

MĀORI achievement 

over time in READING 
2017 2018 2019 2020 2021 2022 2023 2024 2025 

Above 12 % 20 % 13 %   13% 7% 11% 17% 16% Exceeding  12% 

At 69 % 65 % 60 %     57% 67% 68% 69% 62% Proficient 62% 

Below 19 % 15 % 26 %     30% 26% 21% 14% 22% Consolidating/ 
Developing/ 
Emerging 

26% 

Total number of 
MĀORI chn 

108 chn 121 chn 127 chn 158 chn 162 chn 143 chn 143 chn 131 chn 122 chn 



 

AREAS of STRENGTH 
 

Reading: 

●​ We continue to use the Sharp Reading approach to teach reading in Ruru and Korimako. Hilton Ayrey, the developer, is continuing his research using 

a group of children from Ruru. He is ‘tweaking’ the approach to ensure it is aligned with the 2026 English curriculum. Hilton trains our new staff (at a 

much reduced cost) to ensure the practice is in place in all homegroups. Darren, as the Sharp coach at Waitākiri, liaises regularly with Hilton. We are 

due to have more training for the next stage of Sharp Reading this term. 

●​ Our Reading Support teacher, Sharen, has been partially funded by the MoE this year (only .15) and school has employed her for .4 and pays the 

difference from the Operations grant. She will take two small groups of children from Burwood and two from Ōtākaro 4x week. Sharen has been 

assessing the children to determine who will be in each of the groups.  

●​ The junior school has been a particular focus, Windsor and Burwood teachers have worked tirelessly to align their teaching of reading and writing to 

a Structured Literacy Approach. They have used the Phonics Plus books provided by the MoE as part of their programme.  

●​ The MoE Phonics Check assessment of children after 20 and 40 weeks at school was completed by Windsor teachers throughout the year and 

uploaded to the MoE website. This assessment has now been mandated, although the final version has not yet been released. 2025 results were 

very pleasing and reflect the effective and responsive teaching of the Windsor teachers and learning assistants. 

●​ We have a well resourced library that supports literacy. Our librarian, year 6 students and the Literacy Leader staff the library. The library has more 

of a ‘reading for pleasure and interest’ focus rather than needing to also support inquiry learning as it did in the past. We have 7100 books after a 

major ‘weed’ of the collection in term 4. A sale of the books that were no longer needed raised $862 which is supplementing our library budget. Our 

graphic novel collection has built up from almost nothing a couple of years ago to 478 books. Children borrowed 5000 graphic novels last year. We 

have introduced a new collection of lift the flap style books that children love reading in the library. Another collection that has been extended is the 

Look and Find books. Total borrowing from the library was 18000 books. We purchased 578 new books in 2025. It is rewarding to see children 

coming in to choose a book and commenting on how they enjoyed the book, author, series etc and recommending books to others. We source 

almost 400 additional books  from the National Library each term to support inquiry learning and reading for engagement.  

●​ We purchased a new series of reading books for our Reading Support teacher to use with her small groups as she felt that the MoE Phonics Plus 

books moved too quickly for the children she supports. The children are enjoying the new books.  

 

PASIFIKA Achievement in Literacy  
●​ Pasifika children are performing better than ‘all’ children in reading and just below the ‘all’ children in writing. There are 22 P.I children in this data, 

an increase of 4 since reporting last year.  

●​ 4 boys and 1 girl are Consolidating/Developing in writing, 2 boys and 1 girl were Exceeding in reading. 

●​ One of the PI boys who is below expectations has had a great start being at school 92% of the time. His attendance in 2025 was 66%. We provide 

lunch and often breakfast for him. 



WRITING 
 
2025 Writing Target: 
We identified the following area for improvement in writing in 2025: 

Yr 6 writing - To increase the number of year 6 children who are writing at or above curriculum levels from 46/79  (46%) to 55/79  (69%)     (9 children) 

RESULTS:  

The target was met by the end of the year as 71% of year 6s had met or exceeded curriculum expectation, ie “are Proficient and ready for the next year’s learning.” 

This is 63/88 of the year 6 cohort.  

Year 6 males achieved 61% compared to 82% of females. Māori (13chn) achieved 10% higher than the whole year 6 cohort at 81% and 13% higher than   

European/Pakeha at 69%. 

 

SCHOOLWIDE ACHIEVEMENT OVER TIME - WRITING 

 
 
 

 

 

 

 

●​ 70% of children across the school were Proficient or Exceeding year level expectations in writing at the end of 2025. This is a decline to 2018 and 

2019 levels. 

●​ 7% of all children from year 3-8 are exceeding expectations. 

●​ Across the different ethnic groups, the following % were Proficient or Exceeding: 

●​  All chn 70%, boys 59%, girls 82% , Māori 63% and European/Pakeha 71%, PI 54%, Asian 86% 
●​ Asian children continue to outperform all other ethnic groups in writing. 

 

 

Year  2018 2019 2020 2021 2022 2023 2024 2025 

% meeting 
expectations 

72% 71% 77% 75% 
 

76% 82% 74% 70% 



MĀORI Achievement in Writing 
 

 

 

 

 

 

 

 

 

 

 

 

 

●​ 37% (46 chn)  Māori children are Consolidating/Developing their writing achievement compared to 28% of European/Pakeha children.  

●​ 3 Māori children are Exceeding, they are all girls. 

●​ Māori boys were over-represented in the Consolidating/Developing category with 27 Māori boys across the school compared to only 15 Māori girls. 

This is a significantly larger group than in reading. 

●​ 7 Māori children in the Consolidating/Developing group are absent >30% of the year and 7 others are absent >10% of the year. Poor attendance is 

having an impact of these children’s achievement. 

 

 

AREAS of STRENGTH 

Writing: 

●​ We continue to engage in high-quality PD- online workshops, in person and using our own teachers who have proven effective practice. 

●​ Teachers in years 1, 2, 5 and 6 have a resource to guide their practice in spelling/wordstudy. Much of the literacy budget was spent purchasing these 

resources in 2025. The year 3-4 resource will be available in term 2, we hope.  

●​ We have some expert teachers of writing. 

●​ The Literacy Leader is coaching four teachers who have asked for help in writing this term.  

●​ Our subscription to the Murray Gadd website with its supporting teaching resources is being well used and teachers are learning new strategies to 

teach writing by using the resource. 
 

MĀORI achievement 

over time in WRITING 

2017 2018 2019 2020 2021 2022 2023 2024 2025 

Above 5% 4% 5%   4.% 4% 4% 5% 5% Exceeding    2% 

At 62% 64% 57%     64% 62% 64% 68% 63% Proficient     61% 

Below 33% 39% 38%     33% 33% 32% 27% 32% 
Consolidating/ 

Developing/              37% 
Emerging                      

Total number of 

MĀORI chn 

108 chn 120 chn 128 chn 158 chn 162 chn 143 chn 143 chn 132 chn 122 chn 



2025 MATHS Targets: 
We identified the following areas for improvement in Maths: 

Māori cohort - To increase the number of Māori students who are at or above curriculum levels from 81% to 85% (5 students).  

-​ To increase the % of Māori students achieving Above curriculum expectations from 5% to 8% ( 4 students) 

 

RESULT: At the end of 2025, we had 74.2%  (92/124) Exceeding or at Proficient curriculum level. We had an increase of Māori students Exceeding 

expectations, with 4 students across different year levels (meeting this target).  

We had 28 children starting at Waitākiri (not including NE). Of this cohort, 8 were Maori, with 63% of this group developing expectations. 

 

Year 6 cohort - To increase the number of year 6 children who are at or above curriculum levels from 79% to 86% (6 students) 

 

RESULT: A pleasing result with close to achieving the target. 15% exceeding expectations and 67.6% proficient, which means 82.6% proficient /exceeding 

curriculum expectations. Of the 15% exceeding, 6/40 were female, and 7/46 were male (15% of girls as well as boys at the Year 6 level). 
 
MATHS 

2025 END of YEAR 

Our 2025 Maths results are slightly below our 2024 results. 

 

83.3% of Waitākiri students were meeting expectations at the end of 2025.  (see table below to compare overall schoolwide results over time.) We have 
maintained reasonably consistent results with the DMIC programme continuing to prove to be an approach that is working.  
This is a good percentage of students who are proficient or exceeding expectations, and we are happy with this result. Particularly considering the lower 
levels with our cohort of new children who started the year with us in 2024. 
Thirteen children shifted from Proficient to Consolidating /Developing across various year levels. 46% of this group are Māori. Maths leader will be 
monitoring these children throughout the year.  
 



We are expecting a shift with the end-of-year data as the benchmarks with the new curriculum have shifted- we may see a slight decrease at the end of the 
year. We are continuing to use the DMIC approach and utilising the free resources (Oxford books for independent resource use) as well as continuing with 
Mathletics to supplement our maths programme.  
 
The Year 1 cohort (2025) shows that 89.8% are at proficient or exceeding (well above the overall schoolwide result) and 10% (9 students out of 88) are not 
meeting curriculum expectations.  Of the 9 below, 3 had absences from school (30%,20% 10% school attendance) 
 
The Year 2 cohort (2025) shows that 84.7% are proficient or exceeding expectations. Of the 3 students exceeding in this cohort, 2 are girls (1 Maori) . Of the 
11 of students below, 54% are Maori,and three are ORS-funded students.  
 
The Year 3 cohort (2025) shows that 74.5% are proficient or exceeding expectations ( below the overall schoolwide result). Of the 25 students below, 10 are 
Maori, and there are students with global delay as well as behaviour concerns. This cohort (Year 4 2026) will be a target this year. Only 2 students are 
exceeding expectations (1 boy and 1 girl).  
 
The Year 4 cohort (2025) shows that 83.3% are proficient or exceeding expectations (just below the overall schoolwide result). 
 
The Year 5 cohort (2025) shows that 86.4% are proficient or exceeding expectations (well above the overall schoolwide result). Of the 15 students above 11 
are male and 4 female, including 2 Maori and 2 Pasifika students.  
 
 The Year 6 cohort (2025) shows that 82.5% are at proficient or exceeding expectations 
 

Year  2018 2019 2020 2021 2022 2023 2024 2025 
% meeting 
expectations 

81% 79% 81% 80% 
 

85% 84.3% 85.1% 83.3% 

 

 



MĀORI Achievement in Maths 

As stated above, we have 74.2%  exceeding or at a proficient curriculum level.  

 

 

 
 

 

 

 

 

 

 

 

 

 

Analysis of Māori students’ mathematics achievement over the past nine years shows fluctuating trends across the “above,” “at,” and “below” expectation 

categories: 

●​ Above expectation (EXCEEDING): The proportion of Māori students achieving above expectation has varied, starting at 4% in 2017, peaking at 10% 

in 2023, and then decreasing to 3.2% in 2025. This highlights the ongoing challenge of supporting high-achieving Māori learners.​
 

MĀORI achievement - 

MATHS data over time 

2017 2018 2019 2020 2021 2022 2023 2024 2025 

Above (exceeding) 4% 6.7% 3.1% 6.3% 5% 9% 10% 5% 3.2% 

At (proficient) 74% 74% 67.2% 67.1% 63% 67% 67% 76% 71% 

Below (developing) 22% 19.3% 29.7% 26.6% 32% 24% 23% 19% 25.8% 

Total number of MĀORI 

chn 

107 119 128 158 

(approx-

25% of 

our roll) 

162  

(26% of 

our  

roll) 

154  

(26.7% of 

our roll) 

145 131 124 



●​ At expectation (PROFICIENT): Students achieving at expectation have generally remained the largest group, ranging from 63% to 76%, with 71% in 

2025, indicating that the majority of Māori learners are performing at expected levels.​
 

●​ Below expectation (DEVELOPING): The proportion of Māori students below expectation has fluctuated between 19% and 29.7%, with 25.8% in 

2025, demonstrating the need for targeted support to reduce this group. 

Overall, the data reflects stable achievement for the majority of Māori learners, still continued focus is required to both increase the proportion of 

students achieving above expectation and reduce those below expectation. Initiatives such as DMIC, culturally responsive pedagogy, and targeted 

teacher support are critical to supporting these outcomes. 

 

MATHS 

Pasifika 
77.3% are at proficient or exceeding expectations (below the overall schoolwide result). There are 22 students in this cohort. Three who were 

consolidating/proficient in 2025 were in Year 6. The two exceeding expectations are boys. Three of the children were new to Waitākiri in 2025 and were at 

the developing stage. We will continue to monitor this cohort and the support given with ESOL and culturally responsive practices.  

 

 

DMIC and Equitable Mathematics Achievement 

There is no single cause of the disparity in mathematics achievement for Māori learners. Research consistently identifies a combination of classroom 

practice, cultural relevance, systemic structures, and wider socio-economic influences as contributing factors. Sustainable improvement requires high 

expectations, culturally responsive pedagogy, inclusive classroom structures, strong teacher capability, and equitable access to rich learning opportunities. 



Our schoolwide implementation of Developing Mathematical Inquiry Communities (DMIC) directly addresses these contributing factors and is a key driver 

of our very positive mathematics outcomes. 

DMIC has strengthened achievement by: 

●​ Ensuring high expectations for all learners through heterogeneous grouping (mixed ability) and universal access to cognitively demanding tasks, 

reducing the limiting effects of ability grouping.​
 

●​ Affirming student identity and voice, positioning every learner as a capable mathematician whose thinking is valued and built upon.​
 

●​ Building inclusive, collaborative mathematical communities, increasing engagement, confidence, and willingness to take risks.​
 

●​ Strengthening teacher practice through deliberate facilitation of discourse (different viewpoints) , purposeful task selection, and ongoing 

professional learning.​
 

●​ Providing equitable access to deep mathematical thinking, rather than restricting some learners to low-level tasks. 

DMIC has supported our shift from viewing underachievement as a learner deficit to intentionally designing classroom conditions where all ākonga can 

succeed. 

Gifted and Talented Opportunities in Maths  

We offer a wide range of extension opportunities for our gifted mathematicians. 

For example: 

 

Maths: Otago Problem Solving, Cantamaths competition, Mathletics and REAL CHOICES challenges (revised this year), across communities, TTRS challenges, 

EPro8 competition (Maths/Technology) 
 

 

AREAS of STRENGTH 

Maths: 

●​ Our strong basic facts programme, combined with targeted, ability-based teaching, has continued to be highly successful. The maths leader works 

closely with studios to support effective grouping and provides guidance for staff. During 2025, some professional development focused on explicit 

teaching, aligned with the curriculum, and on using the Science of Learning to activate prior knowledge and help children make connections with 



numbers. In 2025, one senior studio trialled an online Basic Facts programme with positive results, and the other senior studio is now adopting this 

approach as well. 

●​ As part of the MOE rollout of resources, we organised Numicon resources for Yrs1-6. We sent 5 of our LAs on two training days in 2025 - they came 

back excited and passionate about how Numicon can support our students who are at the developing stage in maths. They immediately began 

working with some ākonga and immediately saw results.  

●​ ‘The New Zealand Curriculum prioritises regular, deliberate mathematics learning and the current one hour a day policy reflects that by encouraging 

schools to ensure students spend an average of one hour each day engaged in focused maths teaching and learning that is intentional, sequenced, 

and responsive to learner needs.  

 

Other strengths identified in the 2025 data: 

●​ Year 5 - 17%  exceeding curriculum expectations - with 24% (11/46 boys  compared to 9.4% of girls) and  69% proficient  - a total of 86% (well above 

schoolwide results) -  

●​ Year 6  87.5% of girls  were proficient and exceeding expectations compared to 78% of boys 

●​ Year 4 Maori - 82% (14/17) at proficient expectations. 

●​ Pakeha students - only 15% were developing expectations (49/326 ) 

●​ Asian cohort - 83% proficient  and 15% exceeding expectations 

●​ Of our 9 MELAA students (Middle Eastern, Latin American, African), all were at proficient or exceeding expectations 

 

 



AREAS for IMPROVEMENT 2026  (Schoolwide Targets) 

 

Reading  - In 2026 our target will be the year 4 cohort as 25% were not Proficient at the year 3 level. 24/97, 17 boys and 7 girls, make up this group.  

Target - to increase the number of year 4 children who are Proficient as year 4 readers by 8 children to 83%. 

 

Writing - In 2026 our target group will be the year 3-6 cohort. We will target the year 3-4s spelling knowledge using the Pseudoword Assessment that they 

have completed this week as baseline data. Year 5-6 data from the Alphabetic Code assessment will allow us to track progress across the year. Staying the 

same stanine at the end of the year is good progress but we need to accelerate progress of lower stanine learners so they are closer to being Proficient. Our 

goal is to increase the stanines of all children in year 3 -6.                      

 

Maths:  

We identify the following areas for improvement in Maths: 

Māori cohort - To increase the number of Māori students who are  proficient and exceeding curriculum levels  from  

74.2% in 2025, which equates to 85 / 115 students. This year’s target is to aim for 77%, which equates to 97/127.  (12 students). Because of the increase in our 

Māori cohort this year, we believe this would be an achievable target. 

 

Year 4 cohort - To increase the number of Year 4 students who are proficient and exceeding curriculum levels  from  

74.5% to 76 % (12 students).  27% of this cohort are Maori. 5% are Pasifika. 

 

The number within the cohort that are expected to meet the cohort have been realistically adjusted to match the increased number of the total cohort.  

 

 

Final Statement  
 

Literacy:  

The professional development provider we engaged in 2025 did not deliver what we had hoped and left many of our teachers feeling disheartened. Despite this, we 

have managed to make improvements in many areas. A particular focus has been the junior school. This year we have engaged the services of a different PLD 

provider to upskill our teachers' literacy knowledge and teaching strategies, they are MoE approved and are the authors of the resource that we are using. We have 

purchased a resource for teachers to use for spelling/wordstudy that we expect will lead to consistency of practice across teachers and communities. The PLD 

provider will work with Waitākiri teachers four times throughout the year, working with studio teams and leading whole school teacher meetings during each of 

her visits. To determine a baseline for teachers, they all completed a Knowledge Assessment. Upskilling teachers' knowledge of letters, sounds, punctuation and 

spelling rules will greatly help them be more effective as teachers of literacy. 

 



The revision of the English curriculum twice during 2025 was not well received by teachers. Our decision not to rush into implementation was a wise one. Teachers 

are expressing their feelings of being overwhelmed by the number of changes in education at the moment. We are taking a cautious approach to the 

implementation of the curriculum but have started using it for planning. We are using a Curriculum Adviser from the MoE and our Literacy Consultant to guide us 

through the process so we will be able to report to whanāu against the new curriculum by the end of term 2. 

 

A new assessment tool, SMART is being finalised by the MoE to replace some literacy tools that we have used previously. We had been advised that they would be 

modified to reflect the new curriculum but this is now not the case. In the meantime we will use standardised assessments from Code-Ed and Dibels to determine 

children’s achievement in literacy this year. Hopefully the SMART tool teething problems will be worked out this year and we can use it in 2027 in literacy. We may 

add in another assessment as we become more familiar with expectations. 

 

Thank you to the BoT for supporting an increase to the literacy budget again in 2026. Resources are very expensive. For example, the teacher resource books for 

spelling are $110 each. We have had a stocktake of reading books across the school and will replace some missing copies of books and add some new titles 

throughout the year.  

 

We had some new chairs to go around the library tables donated and purchased a new table at a better height for children to sit around from TradeMe. New 

Brighton Menz Shed made some fantastic plywood boxes to provide better storage for parts of our collection. Other library furniture is looking a bit tatty after 15 + 

years of constant use. We will investigate replacing or recovering our existing furniture over the next year or two. We would like the BoT to budget for this. 

 

Maths:  

●​ This year, we are focusing on the NZ Maths Curriculum and pedagogy PLD for our staff.  It was decided not to focus on Maths in 2025, as the focus 

was solely on Literacy and engaging in two new curricula would have been far too overwhelming for our staff. We began this year with a 3-hour 

session run by 2 MOE staff. The morning included looking at rich tasks, delving into the curriculum and Tāhūrangi (online curriculum hub), sharing of 

resources used to engage children, and Numicon training run by two of our Learning Assistants. 

●​ We have scheduled two more staff-only days this year, one in April and one in August, to look further into the curriculum. During these two days, 

there will be a particular focus on Acceleration, Geometry and Building Positive Relationships ( building positive relationships with maths builds 

success. We will be looking at approaches we can use with students and their families to promote positive relationships with maths.) In August - 

Algebra, Statistics and Extension ( This module explores practical strategies and tools for deepening mathematical learning in students who quickly 

grasp year-level content, focusing on building flexible, creative, and independent mathematical thinkers).  

●​ Each teacher is participating in five online Zoom PLD sessions across the year, with Phase 1 (Years 1–3) and Phase 2 (Years 4–6) sessions tailored to 

their respective year levels. The professional learning focuses on key areas including: making mathematics relevant to learners, number operations, 

relational understanding of numbers, place value, and decimals and percentages. 

These practical, hands-on sessions not only deepen teachers’ understanding of the mathematics appropriate to their year level but also strengthen 

their overall mathematical content knowledge and pedagogical practice, supporting more effective teaching and improved student outcomes. 



●​ We are waiting for the Assessment (SMART) tool, which is being developed by the MoE to support the new curriculum. For term one, we will be 

using PAT Maths for assessment purposes for our Years 4-6  ​​PAT Maths provides a reliable, standardised measure of student achievement, helping 

teachers target learning, monitor progress, and inform schoolwide planning and improvement initiatives. This has been aligned to the new 

curriculum and is a valuable tool we have used in the past.  We will also be implementing snapshot assessments (these have just come out) with our 

Phase one learners (years 1-3) to determine needs. 

 

Maths and Literacy Staff Support 

●​ Tight budgets this year and the demise of Kahui Ako units mean that Literacy and Maths team members are not able to be remunerated in Units as 

they have been for many years. Members of these groups will have release time, rather than a salary increase, to help with literacy and maths 

leadership this year. 

●​ Team Leaders will continue to meet with our Learning Support Coordinator to review the Learning Support Register each term- updating any new 

information/assessment results. 

●​ Jacqui, Gemma, Cheryl and Andrew will continue to monitor attendance and work with local teams to help support our families where attendance is 

a concern 

●​ During CRT release time in week 1, teachers focused on getting to know the new students in their home base and across the studio. Feedback from 

staff has been overwhelmingly positive, emphasising the value of establishing strong relationships early in the year and nurturing them consistently. 

●​ The week 3 learning conferences provided an important opportunity for teachers and parents to deepen their understanding of each child’s learning 

needs, supporting personalised and responsive teaching. Attendance was high. 

 

 

We are always exploring new ways to challenge and support every Waitākiri learner. 

J Malham and K Royle 

Curriculum Leaders 

February 2026 
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